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ABSTRACT 



This summer institute was specifically designed to give the 
Wai' anae community in Hawaii a chance to share ideas that would strengthen 
the support for all of their youth. It also gave them a chance to learn about 
resiliency, which is defined as "a person's capacity to survive through 
life's difficulties." Resiliency can be fostered in youth by building 
protective factors into classrooms, families, and the community. These 
protective factors were included in lesson plans created by teachers, 
administrators, counselors, school personnel, parents, and community members 
of Wai ' anae who participated in the institute. Fifteen of these factors were: 
(1) "Promotes close bonds"; (2) "Values and encourages education"; (3) "Uses 
high warmth/low criticism style of interaction"; (4) "Sets and enforces clear 
boundaries"; (5) "Encourages supportive relationships with many things"; (6) 
"Promotes sharing of responsibilities and services to others"; (7) "Expresses 
high and realistic expectations for success"; (8) "Encourages goal-setting 
and mastery"; (9) "Encourages pro-social development of values and life 
skills"; (10) "Provides leadership, decision-making, and other opportunities 
for meaningful participation"; (11) "Appreciates the unique talents of each 
individual"; (12) "Provides access to resources for meeting basic needs"; 

(13) "Fosters active involvement for all students"; (14) "Self-Worth, 
autonomy, self-esteem, self- self-awareness"; (15) "Spirituality." This work 
is indexed by protective factors only. (EMK) 
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Foreword 



The following is a compilation of lesson plans designed by participants of the “Creating a 
Supportive Environment for Wai'anae’s Children & Youth” Summer Institute held July 14-18, 
1997 at the Makaha Sheraton. 

This institute was specifically designed for all teachers, administrators, counselors, school 
personnel, parents, and community members of Wai‘anae. It gave the community a chance to 
share ideas that would strengthen the support for all of their youth, and it also gave them a chance 
to learn about one such idea called resiliency, which is a person’s capacity to survive through 
life’s difficulties. Participants learned that resiliency can be fostered in youth by building 
protective factors into classrooms, families, and the community. By focusing on resiliency and 
protective factors, the institute reinforced the community’s view that Wai'anae’s children and 
youth are not burdened with risk, but filled with promise. 

Of the 65 participants at the institute, 45 opted to take the institute for 3 500-level credits from the 
University of Hawai'i-Manoa. To receive credit, each participant created 5 lesson plans that 
address at least one of the protective factors discussed during the institute. This is a compilation 
of their work along with an index that lists each of the primary protective factors and the page 
numbers of the corresponding lesson plans. With these lesson plans as a guide, Wai'anae 
teachers will be able to adapt similar lessons for their classrooms. 

The institute was presented by the University of Hawai'i-Manoa College of Education’s Project 
IMPACT (Innovative Measures for Preventing And Counteracting Truancy). Project IMPACT is 
funded by a grant from the U.S. Department of Education’s Safe & Drug Free Schools & 
Communities program in collaboration with the Wai'anae Complex Schools. 
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Index of Protective Factors 



Protective Factors : 



1 . Promotes close bonds 



2. Values and encourages education 

3. Uses high warmth/low criticism style of interaction 

4. Sets and enforces clear boundaries 
(rules, norms, laws, etc.) 

5. Encourages supportive relationships with many things 



6. Promotes sharing of responsibilities, services to others, 
“required helpfulness” 

7. Expresses high and realistic expectations for success 



8. Encourages goal-setting and mastery 



9. Encourages pro-social development of values (such as 
altruism) and life skills (such as cooperation) 



10. Provides leadership, decision-making, and other 
opportunities for meaningful participation 



1 1 . Appreciates the unique talents of each individual 



12. Provides access to resources for meeting basic needs 
of housing, employment, health care, etc.) 



Page Number of Lesson Plan : 



10, 14, 15, 16,21,24, 26, 28,32, 
33,34, 35,36,41,45,46,47, 48, 
49,51,52, 53,60,67,71,77, 79, 
84, 86, 95, 96, 97, 102, 103, 1 16, 
117 

20,21,28,43, 85, 106 

9, 14, 15, 16, 17,21,28, 33, 35, 
63,49 

I, 2,3, 5,7,9, 18, 28,32, 33, 34, 
35,40,54,68, 102, 104, 108 

8, 10, 14, 15, 16, 23, 24, 25, 26, 28 
32, 33, 34, 35, 42, 44, 45, 46, 47, 
52, 53, 54, 56, 57, 59, 60, 63, 64, 

66. 79, 89, 97, 99, 102, 106, 107, 
108, 109, 117 

25, 28, 32, 33, 34, 35, 53, 63, 65, 

68.75.78.92.94, 101, 105 

14, 15, 16,21,22, 23,24, 25,27, 
28,29, 33,34,35,43,44, 45,51, 

61.63.66.76.77.79, 87,99, 107, 
108 

II, 20, 22,24, 25, 28, 35, 44, 48, 

62.65.76.78.79, 87, 103, 106, 
107, 108, 110 

12, 13, 17, 19,20, 22, 23,24, 25, 

26, 28,29, 30,31,33,34, 35,37, 
38, 39,40, 43,45,46,47, 50,51, 
52, 53,65,66,67, 69, 70,71,74, 

75.80.81.82.94, 100, 105, 107, 
108, 110, 117, 118 

10, 11, 17,21,22,24, 25,28,35, 
42. 45. 68, 72, 73, 74, 75, 80, 81, 
84,95, 105, II I, 112, 113, 114, 

115 

6, 7, 20, 21, 22, 23, 25, 28, 34, 53, 
69, 77, 85, 89, 97, 99, 104, 106, 

116 

38,86 
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13. Fosters active involvement for all students (whatever 
their learning style or capability) 

14. Self worth/Autonomy/Self-esteem/Self awareness 

15. Spirituality 





10, 11, 14, 15, 16, 28,43,44,45, 
98, 100, 108, 116, 117, 118 

6, 7,11, 14,20,46,51,55,56, 57, 
58, 61, 66, 68, 101, 106, 107 

99 



Anthony M. (Tony) Turbeville 
Unit Plan: Community Agreements 
Unit overview 

This unit is essential to organizing and setting the tone for successful ‘Tribes” work. For background and context 
information, see Tribes A New Way of Learning and Being Together, by Jeanne Gibbs (1995 edition), pages 87-104. These 
pages comprise Chapter 5, “Creating the Learning Community.” Page numbers shown are for pages in this book, unless 
otherwise noted. 

The Protective Factors referred to are from Nan Henderson’s material entitled “Resiliency”, which was provided the 
participants at the July 14-18, 1997, workshop Creating a Supportive Environment for Wai'anae’s Children and Youth”. 
This workshop was held at the Sheraton Makaha as part of the federally-funded a Project IMPACT. 

The “Environmental Resiliency Builders”, according to Henderson, are: 

• Promotes close bonds 

• Values and encourages education 

• Uses high warmth/low criticism style of interaction 

• Sets and enforces clear boundaries (rules, norms, laws, etc.) 

• Encourages supportive relationships with many caring others 

• Promotes sharing of responsibilities, service to others, "required helpfulness" 

• Promotes access to resources for meeting basic needs of housing, employment, health, care, etc. 

• Expresses high, and realistic, expectations for success 

• Encourages goal-setting and mastery 

• Encourages pro-social development of values (such as altruism) and life skills (such as cooperation) 

• Provides leadership, decision-making, and other opportunities for meaningful participation 

• Appreciates the unique talents of each individual 

The is based on five steps, which are taught as five lessons: 

1. Establishing the need for and defining Community Agreements (pp. 92-93) 

2. Attentive Listening (pp. 93-94) 

3. Appreciate Each Other/No Put-Downs (pp. 94-95) 

4. The Right to Pass (pp. 95-96) 

5. Mutual Respect (pp. 96-97) 

The teaching approach used in the lesson plans is based on the Seven Steps in Teaching Collaborative Skills (p. 98): 

1. Engage students in identifying the need for the skill (using discussion, role-play, story, or situation). 

2. Teach the ski ll (using the Looks/Sounds/Feels-like structure or other strategy.) 

3. Practice the skill regularly, and have students give feedback on how well it was used. 

4. Transfer the responsibility to the tribes to remind each other to use the skill. 

5. Ask reflective questions about the use of the skill in tribes, the class, the playground, at home, etc. 

6. Point out times when you notice people using the skill. 

7. Notice and celebrate when the skill is “owned” as a natural behavior in the classroom or school. 



Grade: 
Time: 
Protective 
Factor: 
Unit: 
Lesson Topic: 
Objective: 

Preparation: 



Introduction: 



Lesson #1 

6 

2 hours & 50 minutes 

Sets and enforces clear boundaries ( rules norms laws, etc. ) 

Establishing Community Agreements 

Recognizing the need to establish community agreements 

After two skits, one modeling how not to relate and communicate and one how to relate and communicate 
students will recognize the need for basic relational agreements. 

(30 minutes ) Teacher will work with three students to develop and practice two 2-3 minute skits. In the 
first skit the students will demonstrate how lack of basic relational agreements diminish the ability of 
people to communicate with each other. In the second skit the students will demonstrate how much more 
effectively they relate and communicate when observing some basic relational agreements. 

(5 minutes ) Let students know that they are going to watch two skits and ask them to take notes about 
what they notice in each skit that hinders or helps the students in the skits communicate with each other. 



Methods: 

Learning 

Activities: 



Resources: 

Evaluation: 



Summary: 



Grade: 
Time: 
Protective 
Factor: 
Unit: 
Lesson Topic: 
Objectives: 

Review and 
introduction: 



Method: 

Learning 

Activities: 



Skits; partner discussions; whole class discussions; journaling. 

1. (45 minutes) Students will observe a skit demonstrating some things that hinder relating and 
communicating, taking notes while observing. 

2. In twos and threes students will share what they observed about communicating and how they feel 
when people treat them the way the students in the skit treated each other. Teacher monitor & assist. 

3. Whole class discussion to share and validate what they observed. Teacher will record these 
observations and comments on chart paper. 

4. Students will observe a skit demonstrating some things that help relating and communicating taking 
notes while observing. 

5. In twos and threes students will share what they observed and how they feel when people treat them 
the way the students treated each other in this skit. Teacher monitor & assist. 

6. Whole class discussion to share and validate what they observed. Teacher will record these 
observations and comments on chart paper. 

Chart paper and markers. Students will need journals and pens or pencils. 

(30 minutes ) The above discussions are part or the evaluation process. Additionally: 

1 . Students will journal about why some basic agreements are needed. (15 minutes) 

2. Teacher will read journals and respond to what the students write. ( 1 hour and 15 minutes) 

The discussions and the journaling activities are summary activities. The teacher will guide these 
discussions by soliciting student answers to questions including the following: 

• How did the students treat each others 

• Were the students listening to each other? 

• Were they polite? 

• How do you feel when you’re in situations like this? 

• How could they have improved the situation? (1st skit) 

• Were they respecting each other? 

• Was everyone’s opinion treated equally? 

• Did the put-downs help or hinder communication? (1st skit) 

• Can each of us commit to listening and relating to each other better? 

Lesson #2 

6 

55 minutes 

Sets and enforces clear boundaries (rules, norms, laws, etc.) 

Establishing Community Agreements 

Establishing community agreements: Attentive Listening 

Review the need for community agreements which was the focus of the 1st lesson of this unit. 

Students will experience and practice attentive listening. 

(10 minutes) Review the need for establishing Community Agreements by asking students about lesson 
one of the unit: 

• Yesterday we watched two skits. Who can tell me what we learned about how we can communicate 
better with each other?” 

• “How do we feel when people we talk to do some of the things that make communication difficult 
even frustrating?” “Wouldn’t it be great if we always treated each other the way the students (use 
names) treated each other in the second skits.” 

(Teacher writes responses on chart paper to summarize and validate responses.) 

Focus attention on developing good listening skills by saying, “Let’s see what good listening is all about. 
I’m going to start a chart and I’m going to divide it into three sections: Looks Like, Sounds Like and 
Feels Like.” (Construct the chart per Tribes.) 

Group review; Small group activity 

(45 minutes) 

I. Develop a list of listening skills based on those of Tribes pp. 93 & 94: (Teacher writes student 
suggestions on chart paper. ) (15 minutes ) — Acknowledging the person who is speaking with full 
attention and eye contact. -Withholding one ‘s own comments opinions and need to talk at the time 
(Wait!!) -paraphrasing key words to encourage the speaker to let them know they have been heard. 
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Resources: 

Evaluation: 

Summary: 



Time: 
Protective 
Factor: 
Unit: 
Lesson Topic: 
Objectives: 



Review: 



-Affirming through body language that the speaker is being heard. -Paying attention not only to 

words but also to the feelings behind the words. 

II Give students the opportunity to practice the skill by using ‘Teaching Listening (page ) 

modifying step 6 by having the students speak on the question, “Sixth graders should have their own 

section of the cafeteria because..." (30 minutes) . , ike/Fee | s 

Chart from lesson 1 of this unit, Chart paper prepared in three columns: Looks Like/Sounds Like/Fe 

(Done^partat the above Learning Activity.) 1. Student suggestions for listening skills chart. 2. Student 
esnonsl rTeacWng Listening exercise. 3. Listening skills shown in Class and elsewhere in school. 
Questions based on Suggested Reflection Questions in ‘Teaching Listening” lesson. ( 10 of the 30 minutes 
allotted for the lesson.) See Attachment 1, p. 123. 



Lesson #3 



1 hour and 5 minutes 



Introduction: 



Method: 

Learning 

Activity: 



Summary: 



Sets and enforces clear boundaries (rules, norms, laws etc. ) 

Establishing Community Agreements 

Establishing Community Agreements: Appreciation/No Put Downs 

1. To review lessons 1 & 2 of this unit: 

• Need for Community Agreements 

• Attentive Listening . _ 

2. Introduce a new Community Agreement: Appreciation/No Put-Downs 

L° *Re view and discuss the chart from lesson I: Need for Community Agreements ( 10 minutes ) 

2 Review and discuss the chart from lesson 2: Attentive Listening 

3. Practice Attentive Listening by using the Joy lesson on page 234 (30 minutes), modifying as 

^Introduce the concept of Appreciation Statements by having them on chart paper before the 
lesson begins. Teacher models as the lesson progresses. 

• Done in Community Circle . 

• Students are to write down rather than merely thigh about the 3 things they would like to share. 

• Solicit Appreciation statements from students referring to the chart mentioned above. 

( 10 minutes ) “Wow 1 We’ve come a long way in a very short time. Let’s look at what we have 

( ^3£m. hE «. tow tJmLi 10 Have «.< Cornel » “ 

enjoy learning together. Why? (Refer to chart from lesson 1.) Second, We have learned ab ° u ‘ aad 
practiced Attentive Listening skills. What are these skills? (Conduct review & discussion (rfc^tom 
lesson.) Now it’s time to practice another agreement. Do we need one about helping r e “ b 
what we say is important? (Students respond.) And here’s a good question for us to consider. Do we like 
to be put down when we say something to someone else -or worse to the entire lass? (Students respond.) 
So.. .how do we feel when we say something we think is important and someone else puts us down? 
(Students respond.) What happens when we feel that others are putting us down when we say something. 
rWe stoo participating. ) Is that how we should work as a classroom community or ohana? 

So JSXSStl our new agreement can be Appreciate Each Other/No Put-Downs? ( Students 

Largegroup discussions; Validation and summarization on charts; Brainstorming as an exercise 

(25 minutes) The class will experience and practice Appreciating Each Other/No Put-Downs by 
participating in “Brainstorming” (p 259) Teacher will model and solicit appreciation by encouraging 
students, to make appreciation statements. See chart mentioned in Review section. 

(Included in Brainstorming lesson.) Evaluation and summary will be based on student responses in 
Suggested Reflection Questions section of Brainstorming lesson. Additionally, evahiation will te based on 
whether students transfer this and the previous agreement (Attentive Listening) to other situations. 
Attachment 2, p. 124. 



Lesson #4 

Grade: 6 

Time: 2 hours and 45 minutes 

Protective 

Factor: Sets and enforces clear boundaries (rules, norms, laws etc.) 



O 

ERIC 



Unit: 
Lesson Topic: 
Objectives: 



Review: 



Methods: 

Learning 

Activities: 



Modifications: 



Resources: 

Evaluation: 



Summary: 



Grade: 
Time: 
Protective 
Factor: 
Unit: 
Lesson Topic: 
Objectives: 



Review: 



Establishing Community Agreements 
Establishing Community Agreements: Right to Pass 

1 . To review lessons 1 , 2 & 3 of this unit: 

q Need for Community Agreements 

© Attentive Listening 

© Appreciate Each Other/No Put-Downs 

2. Introduce a new Community Agreement: Right to Pass 
(15 minutes) 

1. Review and discuss the chart from lesson 1: Need for Community Agreements 

2. Review and discuss the chart from lesson 2: Attentive Listening 

3. Review and discuss what we learned in lesson 3: “Appreciate Each Other/No Put-Downs 

• What do we mean by Appreciate Each Other/No Put-Downs ? 

® How do we feel when someone puts us down after we say something? 

© What happens to our classroom discussions or group discussions when someone puts us down for 
what we have said? 

© If we feel safe -that what we want to say is going to be accepted without put-downs -are we 
more of less likely to want to contribute to the discussion? 

© How do we feel when our classroom is “safe" to participate in? 

o How can we show each other that we appreciate what’s being said? (Refer to Appreciation 
statements from lesson 3; to attentive listening characteristics chart from lesson 2.) 

Class discussion; Community Circle; Journaling & teacher response to journal entries 

(2 hours 15 minutes) Background: I have chosen to use the “I’m Proud” Appreciation Circle exercise (p. 
274) to illustrate and practice Right to Pass because many of the students in my class have difficulty 
making such statements. Accordingly I expect that some will choose to pass. 

1 . In addition to using this Tribes lesson plan ( 30 minutes) students will journal on what they are proud 
about. I will give the students 15 minutes to journal on this topic and I expect to take about 90 
minutes to respond to the journal entries. 

2. Before starting the “I’m Proud” Appreciation Circle teacher will review the 3 Community 
Agreements now in place, emphasizing Right to Pass. 

Charts from previous lessons in this unit; Fresh chart paper and marker pens; Students will need their 
journals and pens or pencils. 

Evaluation of how we are doing with the agreements is on-going during the lesson and throughout the day. 
Additionally the 90 minutes allocated to read and respond to journal entries is part of the evaluation 
process. 

(15 minutes ) After the “I’m Proud” activity review the 3 agreements and why they are important. This 
will be a community circle activity during which the teacher will ask students what the agreements are and 
how we know if we are keeping the agreements. Teacher will summarize and validate student responses by 
linking what the students say to the charts we have build during the lessons and by constructing a “Looks 
Like/Sounds Like/Feels Like” Chart for each agreement. The teacher will leave these charts up so students 
can refer to them while doing the journal portion of the lesson. See Attachment 3, p. 125. 

Lesson #5 

6 

1 hour and 15 minutes 

Sets and enforces clear boundaries (rules, norms, laws etc.) 

Establishing Community Agreements 
Establishing Community Agreements: Mutual Respect 

1 . To review lessons 1 through 4 of this unit: 

• Need for Community Agreements 

• Attentive Listening 

• Appreciate Each Other/No Put-Downs 

• Right to Pass 

2. Introduce a new Community Agreement: Mutual Respect 

( 10 minutes) Review and discuss the charts from lessons 1 through 4 of this unit. (Charts will be up on 
bulletin boards throughout the room so they can be referred to during these lessons and other times 
throughout the day.) 
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